Pupil premium strategy statement

Homerswood Primary and Nursery School
December 2024 - 2025

This statement details our school’s use of pupil premium (and recovery premium) funding to help improve

the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the

outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 215

Proportion (%) of pupil premium eligible pupils 21% (46)
Proportion (%) of Early Years pupil Premium pupils 1% (2)
Academic year/years that our current pupil premium 2024-2025
strategy plan covers (3 year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published December 2024
Date on which it will be reviewed December 2025

Statement authorised by

Lesley Brennan
Interim Headteacher

Pupil premium lead

Lesley Brennan

Governor

Evi Katsapi-White

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school
this academic year

Detail Amount
Pupil premium funding allocation this academic year £68080
Recovery premium funding allocation this academic £0

year Recovery premium received in academic year

2023/24 cannot be carried forward beyond August 31,

2024,

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £68080




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils achieve their full potential, irrespective of their background or
the challenges they face. Our aim is that they make good or better progress and achieve high
attainment across all subject areas. The focus of our pupil premium strategy is to support
disadvantaged pupils to achieve that goal, including progress for those who are already attain
higher or have special educational needs.

We will consider the challenges faced by vulnerable pupils, such as those who have a social
worker, young carers or experience financial hardship. The activities we have outlined in this
statement are also intended to support their needs, regardless of whether they are
disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on early intervention and
support for learning using a team teach approach with teaching assistants. This is proven to
have the greatest impact on closing the disadvantage attainment gap and at the same time will
benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our approach also knows that emotional wellbeing is key to progress and achievement and
provides a therapeutic approach to support pupils in regulating their emotions so they can
access learning. We therefore believe that pupils should all have access to a service which can
support them in their learning and wellbeing.

Our approach will be responsive to common challenges and individual needs, rooted in robust
diagnostic assessment, not assumptions about the impact of disadvantage. The approaches
we have adopted complement each other to help pupils excel. To ensure they are effective we
will:

* Ensure disadvantaged pupils have access to good or better teaching.
* Action early intervention when any needs are identified through high quality teaching
and learning.

* Build a whole school approach in which all staff take responsibility for disadvantaged
pupils’ outcomes and raise expectations of what they can achieve.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge | Detail of challenge
number

1(1) Identifying and addressing gaps- Evidence from the analysis of internal
data shows that PP children have not made as strong as possible progress
compared to their peers, particularly between the genders. Ensuring that
assessment is regular, appropriate, and accurate will ensure planning and
teaching is pitched appropriately, offering ambition for all, as well as
addressing the gender difference.

2(4) Limited opportunities outside of school- Local levels of deprivation mean
many of our PP pupils would not get the same level of opportunity that
some of their non-disadvantaged peers would likely get due to financial
hardship or constraints in the family home. Increasing the opportunity for
experiences through our ‘Pathway’ (Cultural Capital), by increasingly
providing pupils with an accessible extra-curricular programme through
subsidised trips and provision will ensure that no one is unfairly
disadvantaged.

3(2) Adapting the curriculum- The curriculum is imbedded but we need to
strengthen the links between subjects to ensure that all children can access
this. Barriers to learning including SEND, equality of opportunity and social
and emotional factors, mean that the curriculum, teaching, and learning must
be adapted to ensure all children can access learning. Ensuring teachers
have opportunity to access high quality CPD and are given opportunities to
experience good practice will help to ensure the curriculum is accessible for
all.

4 (3) Communication and language low starting points- Early Phonics and Reading
attainment has been identified as an area of focus due to the increasing levels
of EAL within the local community and children's low language and
communication starting points. Support for the decoding of language and
reading can ensure that pupils make a good start at EYFS and KS1 and
developing oracy skills throughout the school will further prepare our children for
learning beyond Homerswood and a greater number of our pupils leaving year
6 at age related expectations.

5(5) Attendance- Attendance of PP children is currently lower than the whole
school

population and PPG pupils still make up a large proportion of Persistent
Absentees. Through increased parental engagement we aim to ensure
that all children attend school regularly and that this gap is closed.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.

Intended outcome Success criteria

Good progress from starting points: * Teaching staff have a secure knowledge of the

All pupils make consistent strong starting points for all pupils; these will be different
progress from their individual starting within a class. Using accurate assessment and gap
points and baseline assessments analysis teachers will plan lessons and activities that

address these gaps.

* Pupils will consolidate and secure prior learning with
regular opportunities for recall and retrieval.

* All pupils will have greater opportunity to revisit
aspects of their learning and make additions
/improvements with targeted, regular and specific
feedback, following the marking policy

« Additional adult support will be deployed

across the school and used to provide intervention
and support for identified pupils

* Increased proportions of Pupil Premium pupils will
reach ARE in reading, writing and maths across
school.

« Identified pupils are targeted to reach greater depth,
through class teaching and early morning booster
groups for Year 6, moving onto Year 5 in Summer

Term.
Improved learning outcomes for *  Teachers and Teaching Assistants will be offered
pup|I§: . . . tailored and specific CPD and coaching/mentoring to
Enabling pupils to achieve their full enable them to provide high quality teaching and
potential. learning opportunities. Weekly staff meetings for

teachers and monthly teaching assistant meetings
ensure consistency and professional development.

*  Pupil conferencing will take place and discussions
with pupils will demonstrate an increased awareness
of their targets and next steps through meetings with
PPG lead.

*  The curriculum used will continue to be monitored
and adapted, to ensure all pupils have exposure to
Age Related knowledge and skills progression
opportunities, with links between the subjects.

Robust Assessment programme: » Assessment systems are in place with a

All teachers have a full understanding of regular review of data in pupil progress

the pupils in their class and plan how to meetings/Year group reviews.

address their needs subsequently » Parental engagement is strong in supporting learning

and managing behaviour.

» Timetabled WellComm assessments and regular Little
Wandle assessments ensure quick identification of gaps
in pupils’ communication and language, and these are
addressed quickly. This is linked to the EAL
assessments.

» Teachers have a good understanding of the school’s
PP strategy and how this links to the school's
improvement plan.




Improved access to a wider range of
clubs and enrichment opportunities:
All children are given access to extra-
curricular and enriching opportunities as
part of a wider school provision.

Free access to a range of extra-curricular activities
including sports and arts will be made available. This
will include sports provided by Premier Sports and
Monks Walk.

Pupil voice and attendance registers will demonstrate
an increase in the number of clubs attended by PPG
children. In addition, the number of PPG children
representing the school at sports events will increase.

QFT:
All teachers deliver quality first teaching
and make the right adaptations to the

Pupils will have a secure understanding of skills and
knowledge of their year group and across the school to
understand how to build on previous and future

curriculum to ensure all children can learning.

access the learning, including liaising with s symmative assessments will show an improvement on
support staff. previous assessments

* Teachers consistently follow the school's policies

* A wide range of teaching strategies and purposeful
learning environment will support all learners.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 35,552

Activity Evidence that supports this approach Challenge
number(s)
addressed

Focused CPD to Knowledge of the requirements of curriculum sequencing, 2,5

upskill teachers’ understanding the content they are teaching and how it is learnt
knowledge and skills. « |will ensure first quality teaching in the classroom for all students
Local Moderation and improve teacher effectiveness.

*  Staff meetings Great Teaching Toolkit- EEF

* TA meting

* Targeted CPD
CPD for all staff:

* Local Moderation
+  Staff meetings

+  TA meting

+ Targeted CPD

* Phonics delivery

Teachers need considerable knowledge and skill, which needs |1
to be developed as their careers progress.

Teaching assistants and Teaching Staff are prepared for their
role in the delivery of Phonics and how this journey will continue
into the instruction of spelling. All adults are then able to deliver
high-quality one-to-one group support using structured
interventions.

EEF Making the Best Use of Teaching Assistants Guidance
Report: DfE guidance/ teacher standards:

https://assets.publishing.service.gov.uk/government/u
ploads/system/uploads/attachment data/file/537031/1
60712 - PD Expert Group Guidance.pdf



https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf

Staffing:

Inclusion Manager
appointed in addition to
SENCo to support
teachers in delivering
personalised curriculum
with adaptations. As well
as supporting Teaching
Assistant in their role as
SEN support.

Providing support for staff, enables them to make reasonable
adjustments to support pupils. Individualised support and
instruction can be an effective approach to increasing pupil
attainment.

EEF Toolkit
https://educationendowmentfoundation.org.uk/educati on-
evidence/teaching-learning-toolkit/individualisedinstruction

1,2&5

Termly testing of
reading
comprehension

using Head Start
Reading
Comprehension Tests.

Using a test which provides a scaled score allows you |1

to compare your data to the national average and

both support and track progress.

https://assets.publishing.service.gov.uk/government/u
ploads/system/uploads/attachment_data/file/537031/1

60712 - PD_Expert_Group_Guidance.pdf

Staff cover to ensure all
new and existing staff
are able to undertake
CPD based around the
delivery of The Little
Wandle Letters and

Sounds  Revised
Scheme.

Teaching assistants and Teaching Staff are prepared |1
for their role in the delivery of Phonics and how this
journey will continue into the instruction of spelling. All
adults are then able to deliver high-quality one-to-one
group support using structured interventions.

EEF Making the Best Use of Teaching Assistants
Guidance Report:

guidancereports/teaching-
eachingAssistants-Printable 2021-11-

02162019 wsqd.pdf?v=1671123273

Staff cover and
opportunities for
teachers to meet with
English and
Mathematics advisors to
develop subject
knowledge and
assessment knowledge.

Effective teaching requires considerable knowledge |1
and skill, which should be developed as teachers’
careers progress. High-quality professional
development requires workplaces to be steeped in
rigorous scholarship, with professionals continually
developing and supporting each other so that pupils
benefit from the best possible teaching.

DFE Standard for teachers’ professional
development:

https://assets.publishing.service.gov.uk/government/u

ploads/system/uploads/attachment data/file/537030/1

60712 - PD standard.pdf



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1671123273
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf

Continue to support
maths through

‘Fluency Sessions’ to
enable pupils to develop
fluency and recall of
taught mathematical
concepts in KS2.

Reception and
KS1continue to ensure
that children take part in
daily ‘Mastering Number’
sessions to build their
early fluency and number
skills.

“The best way to become an expert is through
practice—thousands of hours of practice. The more
the practice, the better the performance.” Through
repeated practice, children assimilate knowledge from
their short-term memory to their long-term memory
building their ability to recall and apply knowledge.

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC42077

Assessment and analysis
tools to help accurately
assess and identify gaps
and support retention
and retrieval.

e Star Reader assessments

* Times Tables Rockstars

* SPAG.com

® Year 6 revision materials —
CGP

e Little Wandle

« NFER

Systems and programmes to provide formative,
actionable feedback will help teachers to focus their
teaching and planning to meet the children’s needs
and close gaps.

Great Teaching Toolkit-EEF

Reading comprehension strategies are high impact
on average (+6 months). Teaching and Learning
Toolkit- EEF Online learning tools that can be
accessed in school and at home increase
independence and supports retrieval practice

Rapid evidence assessment distance learning-EEF



https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4207727/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4207727/

Targeted academic support (for example, tutoring, one-to-one
structured interventions)

Budgeted cost: £ 17,582

support,

assessments to
identify gaps and
deliver Phonics
catch up
sessions in
addition to
phonics lessons.

phonics programme a school chooses for
catch-up provision, as for beginner readers,
should be an SSP programme.

DFE — The Reading Framework:
https://assets.publishing.service.gov.u
k/government/uploads/system/uploads
/attachment_data/file/1000989/Readin
g_framework Teaching the foundations of
literacy-section 4 pdf

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional Previous analysis of internal data and pupil work 1

teaching indicates that pre and post teach sessions enable

assistants pupils to address misconceptions rapidly and
employed to therefore accelerate progress and attainment.

undertake pre

and post teach EEE:

sessions.  This i . .

can include https://edu_cat|ongndowmentfc_)undatlon.orq

catch up support .uk/equcatlon-eV|dence/teach|nq—

groups as learningtoolkit/small-group-tuition

required.

Pupil Feedback can be effective during, immediately after 1

conferencing to and sometime after learning. Studies of verbal

take place for all feedback show slightly higher impacts overall. It is

children important to give feedback when things are correct

regularly to -— not just when they are incorrect. High-quality
develop English feedback may focus on a task, subject, and self-
written regulation strategies.

transcription and

ideas (Specific EEF:

Z\gg&?g;}gt https://edu_cation_endowmentf(_)undation.orq

selected with .uk/equcatlon-ewdence/teach|nq—

: learningtoolkit/feedback

sessions

monitored by

teachers

alongside live

conferencing).

All children entering Delayed language skills lead to 1

EYFS take partin underperformance later in life. WellComm

Wellcomm screening screening helps to identify speech and

when joining the language difficulties and appropriate activities

school. for addressing gaps. GL Assessment provides

teachers with vital insights about their pupils, in

Speech and turn helping those pupils to do better.

Language teacher

employed to

support teachers to https://www.gl-

plan and deliver assessment.co.uk/about-us/

support for those

identified as not

working at ARE in

speech and

language through

ELKLAN

Staff to carry out Providing catch-up teaching is vital. The 1



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Termly meetings
between PPG Lead
and

PPG children to
address targets and
wellbeing.

(Children set their
own targets. These
are then facilitated,
monitored by the
PPG lead and
teaching staff in
Year Group review
meetings)

More successful schools have an ethos of high
attainment for all pupils. They view each pupil as
an individual and consciously avoid stereotyping
disadvantaged pupils by referring to them as a
group - they never assume that all
disadvantaged pupils face similar barriers or
have less potential to succeed.

https://assets.publishing.service.gov.u
k/government/uploads/system/uploads

[attachment _data/file/473976/DFERS411 Supportin

g_the attainment of
disadvantaged pupils -
briefing_for school leaders.pdf

1,2,4,5

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 14,946

Activity

Evidence that supports this approach

Challenge number(s)
addressed

Therapeutic base The
Bubble established to
enable pupils to regulate to
access learning.

Educational research and the impact of
mental health on achievement and
outcomes indicate this is crucial to outcomes
for pupils. Taking a coordinated and
evidence-informed approach to mental
health and wellbeing in schools leads to
improved pupil and student emotional health
and wellbeing. This can help with their

learning.

DfE guidance:
https://www.gov.uk/quidance/mentalhealth-

and-wellbeing-support-in-schoolsand-colleges

2&5

and Home Learning
club.

Weekly Home Learning

The average impact of homework is positive
across both primary and secondary school.
Educational research suggests that digital
poverty has a negative effect on the
outcomes for pupils. Discussions with PPG
children has highlighted a link between
digital poverty and a child’s ability to
engage with Home Learning which is set
online via Google Classroom.

EEF:
https://educationendowmentfoundation.org.
uk/education-evidence/teaching-
learningtoolkit/homework

1,3,4
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Access to extra-curricular |Educational research and indicates that PPG
activities including sports  [children have limited access to
clubs and events. This |extracurricular activities and this has a
will be overseen by the |detrimental effect on outcomes.

P.E. lead. Enriching education has intrinsic benefits
(sometimes referred to as “arts for arts’
sake”). We think all children, including those
from disadvantaged backgrounds, deserve a
well-rounded, culturally rich, education.

EEF:

https://educationendowmentfoundation.org.u
k/guidance-for-teachers/life-skills-enrichment

1,4

Total budgeted cost: £ 68080

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils

Improved and accelerated
progress in Mathematics.

Times Table Rock Stars has shown an increase in Times table
knowledge in Year 3, 4 and 5 this year. This is celebrated on our
weekly newsletters and announced in our Marvellous Me
assemblies weekly.

The data from the times table check showed that as a cohort, the
pass rate of 25/25 was 18.5%. PPG children were not represented
in this figure but 56% of these children achieved half marks or
higher. This does prove that we are on the right track but still need
to continue with this strategy and find other reward strategies to
engage the children further of improving further input is required to
support these children and future cohorts to achieve in the future.

Improved and accelerated
progress in English Writing.

Monitoring of pupil handwriting has increase the presentation of
writing in books, especially for the extended pieces of writing.

Moderation of children’s writing is now used in conjunction with
performance management, target setting and conferencing. This
progress is tracked and reviewed with and by teachers 1:1 and
within Year Group Reviews. The year 6 teacher has attended
external writing moderation workshops to improve the moderation
and accuracy of age related expectations
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Improved and accelerated
progress, in particular for
boys, in relation to reading.

Data shows an increasing number of children reaching ARE in
Phonics and the number of pupils passing the Phonics Screening
when compared with the last two academic years. This is across
all demographics. While boys still perform lower in Phonics than
girls, therefore the Little Wandle and the keep up sessions for
KS1 are continuing to increase their phonological knowledge
overtime.

Data from Little Wandle Assessments demonstrates those who
are not on track and interventions/catch up sessions are provided
to bridge the gap with designated staff. As a result, most children
are making progress in line with the expectations of the scheme
by the time they complete phase 5.

All pupils will have access to IT
hardware to enable them to
access online learning support.

All pupils are offered access to a ‘Home Learning Club’ at school
and there are opportunities for further IT access during lessons in
class, by using targeted interventions and lunchtime clubs.

A greater number of pupils feel more confident using IT in school
which has led to a greater percentage of pupils can access the
home-learning with the focus on spellings and times tables,
mainly in KS2.

Improved access to a wider
range of clubs and access to
the arts.

Free access to a range of extra-curricular activities including
sports and arts is made available along with additional sports
events (TAP).

Pupil voice and attendance registers will demonstrate 52% of PPG
children attend at least one club in comparison to 61% across the
school.

Participation in sports events and wider achievements are
celebrated in our celebrating me assemblies.
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